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INTRODUCTION 
.. 
Since the early days of education in this province, a modern or classical language has been regarded 
as a necessary part of a well-rounded education. Consequently, several languages, particularly Latin and 
French, were part of the school program. In recognition of French and English as official languages of 
Canada, more recently, the focus in second language teaching in this province has been almost totally on 
French. . 
Proficiency in both official languages is desirable for all students in Newfoundland and Labrador. 
Study of a second language is first and fore most an enriching educational experience, long recognized 
for its significant contribution to the social, emotional, and intellectual development of learners. In 
addition, students should have the opportunity to develop communication skills in French as an official 
language of Canada. Furthermore, the ability to speak French is regarded as an important asset in finding 
both temporary and longer term employment provincially, nationally and internationally. Also, throughout 
the world, second language instruction is offered as a basic part of school programs. This makes learning 
a second language a component of a world class education . 
Learning French as a second language, exploring official languages and learning about francophones 
all promote an awareness of other linguistic and cultural groups. This fosters an open, tolerant attitude 
towards others, which is very important in today's multicultural Canada. 
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TRANSITION TO SENIOR mGH 
•. 
.. 
For many students, senior high school represents a different school building, a new school 
principal, new teachers and new classmates. Students have to learn new rules and regulations 
and are challenged by new programs and different ways of evaluation; in effect, they have to 
adjust to a different school routine. In the transition from Grade 9 to high school, students may 
fmd themselves moving from a position of leadership in the intermediate school community to 
the bottom of the ladder in their new school. 
The nature and variety of changes affecting students entering high school represent a period 
of increasing challenge for them. Students assume a more active role in course selection and are 
encouraged to accept more responsibility for their learning. 
Student Background 
Senior high students are graduates of Core French Grades 4 - 9 who have devoted 500 - 600 
hours to the study of French. They arrive in high school from a sequentially organized 
intermediate program which emphasized skill development as follows: 
Listening comprehension: approximately 30% 
speaking: approximately 30% 
reading: approximately 20% 
writing: approximately 20%. 
They are used to a learner-centered approach in which new content is presented in context. In 
the intermediate program, students d~veloped language proficiency through both formal and 
functional learning contexts. 
At the end of Grade Nine, students should be able to do the following: 
• demonstrate that they understand a conversation or a passage by identifying the main 
points. 
• use appropriate means to get someone's attention and be able to make themselves 
understood on a limited range of topics. 
• read with global comprehension, passages or articles on topics of personal interest, with 
the aid of a dictionary. 
• write for communicative purposes, such as describing an event or a person or telling a story. 
3 
During the intermediate grades, students developed understandings about francophone culture, as they . 
• . 
worked towards the attainment of language skill objectives. Cultural objectives involved students· in an 
exploration of the importance of French and in learning about the contribution of francophones to 
Canada's national heritage. 
The main instructional strategies used in the Intermediate Core French Program are brainstorming, 
cooperative small group learning, and role-playing. 
The main content areas include themes (family and home, school, leisure, holiday and travel); 
functions (socializing, showing emotion, judging, getting things done, getting the facts, responding to the 
facts); culture, and general language education. 
For more information on students' language experiences in Core French Grades 7 - 9, teachers should 
refer to Intermediate Core French Program (1992). 
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SENIOR HIGH CORE FRENCH 
Senior High Core French consists of four courses: French 2100, 2101, 3200, and 3201. French 2100, 
2101, and 3200 comprise the language development sequence which culminates with a public examination 
in French 3200, including a fifteen minute oral proficiency interview. 
French 3201 is based on the assumption that students have sufficient proficiency, as a result of their 
experiences to the end of French 3200, to study content directly in French. The emphasis in French 3201 
is on the study of themes providing insight intt . :ne francophone way of life; specific language elements 
are given attention, as needed, to facilitate this study. 
Students may conclude their study of Core French by successfully completing French 3200 or, they 
may choose to continue to French 3201. Ideally, students taking Core French in senior high would take 
a course per year in French. 
Course patterns for students in Senior High Core French may be as follows: 
Year One Year Two Year Three 
French 2100/2101 French 3200 French 3201 
French 2100 French 2101 French 3200 
French 2100/2101 French 3200 
French 2100/210 I French 3200 
French 2100/210 I French 3200 
5 
•. . 
-, 
' 
-I 
, 
I 
a 
·I 
a 
I 
I 
I 
I 
. a· 
I 
I 
I 
, 
I 
I 
' I 
I 
I 
I 
a 
I 
t 
I 
I 
I 
I 
I 
' I 
I 
I 
I 
I 
STATEMENT OF PURPOSE 
Currently, there are three types of curriculum organization in the province for the teaching of French 
as a second language: Core French, Expanded Core French and French Immersion. Core French is the 
most accessible program. It is offered in virtually all high schools and involves the teaching of French 
as a regular subject at a scheduled time in the school day. 
The study of French as a second language offers a form of personal enrichment, providing students 
with a lifelong skill and a broader view of the world. It broadens students' knowledge of world 
languages, increases their sensitivity to other cultures, and enables them to make connections with their 
own language and culture. The study of French also fosters understanding of Canada's two major 
linguistic and cultural groups. The supportive environment and open-ended activities of the 
communicative classroom promote creativity, higher-level thinking skills, positive self-concept, and 
-independent decision making. 
In the work place, proficiency in a second language is often a decisive factor in finding employment. 
In a competitive job environment when many applicants have similar qualifications for a position,- French 
can help a person be selected for that position. 
The Core French Program in Newfoundland and Labrador is organized to help students: 
• use effective strategies to learn a second language 
• develop communication skills 
• broaden their cultural understanding 
• expand their linguistic knowledge 
• develop skills to enhance employment opportunities. 
Based on approximately 960 hours of instructional time to the end of. high school, students in the 
Core French Program 
• should have sufficient oral proficiency to participate in general, non-technical conversations. 
7 
• should be able to read, with the aid of a dictionary, sh.ort articles on subjects of interest to thelll:. 
• should be able to write paragraphs that communicate ideas effectively, although errors may occur. 
• should have a fundamental knowledge of the language. 
• should 'have an increased knowledge and appreciation of the culture and aspirations of 
francophones. ~ 
• should be able to resume the study of French later in life, if the desire or need arises. 
. . 
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COURSE DESIGN 
.. 
Senior High Core French is organized in accordance with the principle of language proficiency. 
Students participate in a series of experiences designed to help them become more effective language 
learners, .develop better communication skills, expand their cultural understanding, and broaden their 
linguistic knowledge. As they devote more time to second language learning and widen their range of 
experiences in French, they gain new knowledge and skills in each of these areas, all .of which contribute 
to the development of overall proficiency in French. 
Senior High Core French involves students in meaningful tasks as the starting point for learning. 
These tasks or direct experiences in French serve as the context for language learning and help students 
identify gaps in their linguistic knowledge and communication skills. When gaps are identified, they 
become the focus of further practice. 
Senior High Core French incorporates four dimensions: general language education, communication, 
culture and language. These dimensions are integrated in the instructional process and also in the 
evaluation of student achievement. 
General Language Education 
The general language education dimension refers to the identification of various learning strategies. 
These strategies help students become more effective language learners and better learners in general. 
They help students identify how they learn best and help make them more conscious, more directed 
learners. They help students focus on skills and knowledge they possess already, which can aid them in 
their second language study. These strategies include: 
• using context clues and prior knowledge to predict outcomes, events, global meaning, 
• using structural clues ~o guess meaning, 
• using knowledge of the first language to identify cognates and their meanings, 
• formulating and testing hypotheses, 
• taking an active approach to learning, 
• asking questions to clarify meaning, 
• taking risks to use language in spoken and written forms, 
• monitoring their own learning, 
• attending to form and meaning. 
9 
Good language learners also learn communication strategies to bridge gaps in their language_ 
knowledge. These strategies enable learners to successfully deal with difficulties in communication in 
French. These strategies include the following: 
• using gestures, 
• coining new words, 
• using infinitives, cognates, and circumlocutions, 
• asking the listener for help, 
• translating English patterns into French, 
• taking the initiative to begin and conclude a conversation, 
• monitoring their own speech, 
• paying attention to form and to meaning, 
• practising. 
The learning strategies in the general language education dimension reflect the principles of a 
resource-based· learning approach, which encourages students to become independent, autonomous life-
long learners. The role of the teacher is to identify and provide examples of how these strategies might 
be useful. Teachers should refer to Learning to Learn (1991) for other strategies students should acquire 
in becoming more effective learners. 
Communication 
The communication dimension is based on the principle that students learn language by using it in 
meaningful contexts to make sense of actions, events, tasks, and activities. Direct experience is therefore 
the nucleus of Senior High Core French. Context is necessary for the interpretation of events and for the 
negotiation of meaning; it is critical to understanding and essential for all learning, because experience 
is context-based. 
Students have a store of knowledge about their immediate world. This knowledge can help them 
make sense of the actions, events, tasks and activities they encounter in French. Part of this store of 
knowledge relates to how things work (how they are done or organized) while part is language 
knowledge. 
Through direct experience with actions, events, tasks, and activities related to themes of interest, 
students have the opportunity to use their store of knowledge to formulate new ways of seeing things 
(different perspectives), to learn new things (new understandings), or to expand their understandings 
(deeper meaning). 
10 
-, 
' 
-I 
I 
a 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
·1 
I 
I 
I 
a 
I 
I 
I 
' 
I 
I 
I 
I 
f. 
I 
I 
I 
, ,,.-
t 
I 
In Senior High Core French, direct experience in French encourages students to identify their. 
individual level of understanding and assess their own linguistic needs. Direct experience makes language 
learning more the responsibility of the learner. Students are encouraged to focus on areas of linguistic 
difficulty (gaps in their knowledge and skills) through involvement in real tasks. 
Communication in Senior High Core French also emphasizes a non-analytical approach to language, 
the focus being the sharing of meaning. Form is important however, when it interferes with 
communication. This orientation to instruction in Senior High Core French reflects the use of language 
as a tool in communication. It encourages experimentation, risk taking, intelligent guessing - strategies 
used in everyday life to make sense of experience. Through this process, students gradually develop 
better understanding and learn to express themselves more clearly and correctly. 
Culture 
The culture dimension refers to the way of life of an identifiable group, including the history, values, 
behaviours, customs, beliefs, and everyday activities distinguishing or identifying that group. 
Culture, an important aspect of the context of learning, contributes to the understanding of actions, 
events, tasks, and activities. Culture influences the interpretation of experience and the expre~sion of 
meaning; it is, therefore, closely linked to language and an essential part of all language learning. 
Cultural understanding is thus a necessary complement to purely linguistic proficiency, in that it assists 
students in making sense of new experiences, including the learning of French. 
Cultural understanding also serves to. highlight those characteristics shared by young students in. 
Newfoundland and Labrador and their French speaking peers in Canada and elsewhere. By exploring and 
understanding aspects of francophone culture in Newfoundland and Labrador and other regions of Canada, 
students have the opportunity to more fully know and appreciate their own culture. 
Language 
The language dimension emphasizes language study. Language study arises from the themes and 
topics of Senior High Core French as students focus on linguistic elements for the purpose of improving 
communication. The language elements are determined by the actions, events, tasks, and activities that 
students are challenged to interpret, clarify, understand and eventually integrate into their store of 
knowledge. Students study linguistic elements from the perspective of how these elements combine to 
11 
enable effective communication. The language dimension emphasizes actual language elements that are 
selected for study and practice, based on the communication needs of individual learners. This dfniension 
is also based on the principle of language learning which recognizes that pronunciation, spelling patterns, 
and structural patterns are learned gradually over time, by focusing on the communication of personally 
relevant messages. 
The language dimension is, then, an inventory of items, intended to prepare students to communicate 
in authentic situations. Students participate in activities where they practise language forms. They do 
this as a sort of rehearsal for spontaneous use later. Such practice is necessary, for even though students 
may understand a form, they may be unable to use it. It is the role of the teacher to work with students 
towards a better understanding and use of language forms and functions. 
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SPECIFIC OBJECTIVES 
.. 
In the interest of providing a clear picture of the progression from French 2100 to French 2101 to 
French 3200_, the specific objectives for these courses have been grouped together. French 2101 subsumes 
the objectives for French 2100 and French 3200 subsumes the objectives of both French 2100 and 2101. 
General Language ·Education 
French-2100 
Upon completion of French 2100, 
students should be able to ·do the 
following: 
• organize· a · plan of action to 
complete a task, 
• monitor and evaluate the · 
success of an outcome, 
• identify areas where further 
practice is needed, 
• correct errors when identified 
either by themselves or wit.h 
help from other5, · 
• ask questions to clarify 
• mean mg, · 
• recognize cognates and wold 
fanilies, 
• use non-verbal clues (e.g. 
pictures, graphs) to predict 
meanings or outcomes, 
• use a two-way bilingual 
dictionary, 
• make guesses about overall 
• meaning, 
• cooperate and share with peers, 
• assess an approach to a task 
and identify other means of 
effectively completing it, 
• take risks in an effort to 
communicate meaning, 
• reflect on their efforts and 
assess the success of their 
petf onnance, 
• use communication strategies, 
• seek opportunities to use 
French. 
French 2101 
In addition to those objectives for . 
French 2100, which should be 
applied in wider and more diverse 
contexts, upon completion of 
French 2101, students should be 
able to: 
• recognize spelling patterns and 
wold fonnations to help 
understand unfaniliar words, 
• distinguish between facts and 
opinions/feelings in a 
communication, 
• recognize authentic documents 
as a useful sowce ·of 
infonnation, 
• use compensatoey· strategies 
(infinitives, cogna_tes, 
cir~umlocutions) to overcome 
a lack of vocabulary or 
linguistic knowledge in order 
to sustain communication. 
13 
French 3200 
In addition to the specific 
objectives for French 2100 and 
2101, which should -be applied in 
wider and more diverse contexts, 
upon completion of French 3200, 
students should be able to: 
• fonnulate hypotheses and 
verify their accuracy, 
• assess the effectiveness of a 
commuriication, 
• select the best linguistic fonn s 
to express their 
communicative intent, 
depending on the context. 
Communication 
French 2100 French 2101 
At .the end of French 2100, At the end of French 2101, 
students should be able to: students should be able to: 
• sustain face-to-face • sustain face-to-face 
conversation about themselves, conversation about themselves, 
(family, home, leisure (family, home, leisure, school, 
activities, and daily schedule), . holidays, and travel), 
• write for a variety of • write for a variety of 
communicative pwposes communicative pwposes 
(longer pieces approximately (longer pieces up to 120 
120 words): words): 
post-cards · post-cards 
advertisements advertisements 
letters (personal) letters 
journal entries journal entries 
paragraphs, descriptions 
• transcribe oral communications paragraphs, 
into written fonn (longer • transcribe oral communications 
pieces up to 120 words), into written fonn (longer 
• identify key words, key : pieces ·up to 120 words), 
phrases, the gist in oral • identify key wolds, key 
communications, phrases, the gist in oral 
• understand key wolds, key communications, 
phrases, the gist in written • understand key wolds, key 
communications. phrases, the gist in written 
communications. 
14 
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French 3200 
At the end of French 3200, 
students should be able to: 
• initiate and sustain face-to-
face conversation about 
themselves (family, home, 
leisure, school, ·holidays, 
travel, and current events) 
and other special interests, 
• write for a variety of 
communicative pwposes 
(longer pieces up to 150 
words): 
post-cards 
advertisements 
letters 
journal entries 
descriptions 
compositions, 
• transcribe oral 
communications into written 
fonn (longer pieces up to 120 
words), 
• identify key wolds, key 
phrases, the gist in oral 
communications, 
• understand key words, key 
phrases, the gist in written 
communications. 
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Culture 
French 2100 
At the end of French 2100, 
students should be able to: 
• discuss a current concern 
facing francophone Canadians, 
• identify prominent francophone 
Canadians and explain their 
contribution to society, 
• discuss how adolescents react 
to authority figures, 
• compare francophone school 
systems with those of 
Newfoundland and Labrador. 
French 2101 French 3200 
At the end of French 210 I, At the end of French 3200, 
students should be able ro: students should be able to: 
• assess the contribution of • compare recent change~ in 
several prominent family life in francophone 
francophones to society, Canada and Newfoundland 
• describe a popular legend or and Labrador, 
folktale from francophone • compare special day 
cultures, celebrations between their 
• compare leisure activities community and francophone 
popular among young Canada, 
francophones with those • prepare a profile of a 
popular in Newfoundland and francophone 
Labrador. community/region in Canada 
and compare it with a similar 
town/region in Newfoundland 
and Labrador, 
• explain the challenges 
involved in leaving home 
faced by young francophones, 
. • describe job opportunities for 
young people in francophone 
. 
regions, 
• compare a significant 
environmental concern in 
French- and English-speaking 
areas of Canada, 
• interpret the significance of a 
political event with major 
consequences for la 
francophonie. 
15 
Language 
French 2100 French 2101 
At the end of French 2100, At the end of French 2101, 
students should be able to: students should be able to: 
• use high frequency vocabulary • use high frequency vocabulary 
related to the themes of the related to the themes of the 
course, course, 
• use the present tense with a • use the present tense with a 
good degree of accuracy, high degree of accuracy, 
• use the constructions: • use the following constructions 
• imparf ait and passe compose with a good degree of 
• simple future accuracy: 
• the pronouns y and en - imparfait and passe compose 
• direct and indirect object - simple future 
pronouns, - the pronouns y and en 
• use the following relation - direct and indirect object 
markers appropriately: d'abord, pronouns, 
puis, ensuite, alors, enfin, • use the following 
• use simple and complex constructions: 
sentences in appropriate tenses, - the present conditional tense 
• use high frequency adjectives. - interrogative pronouns 
. - relative pronouns qui, que, 
. " 
~ dont, 
- the present subjunctive 
- comparative and superlative 
forms, 
• use the following relation 
markers appropriately: d'abord, 
puis, ensuite, alors, enfin, 
parce que, cependant, 
pourtant, d'ailleurs, de plus, 
done, peut-etre, 
• use simple and complex 
. ., 
sentences in appropriate 
tenses, 
• use ·high frequency adjectives. 
16 
French 3200 
At the end of French 3200, 
students should be ab le to: 
• use high frequency vocabulary 
related to the themes of the 
course, 
• use the following 
constructions with a high 
degree of accuracy: 
- present tense 
- imparfait and passe 
, 
compose 
- simple future 
- the pronouns y and en 
- direct and indirect object 
pronouns, 
• use the following 
constructions with a good 
degree of accuracy: 
- present conditional tense 
. . 
- 1nterrogat1ve pronouns 
- relative pronouns qui, que, 
dont 
- present subjunctive 
- comparative and superlative 
forms, 
• use the following 
. 
constructions: 
- past conditional 
- pluperfect 
- future perfect 
- relative pronouns ce qui, ce 
que, ce dont 
. 
- possessive pronouns 
- demonstrative pronouns 
- present participle, 
• use the following relation 
markers appropriately: 
d'abord, puis, ensuite, alors, 
enfin, parce que, cependant, 
pourtant, d'ailleurs, de plus, 
done, peut-etre, par 
consequent, d'autre part, en 
conclusion, d 'un cote, ... de 
l'autre cote, neanmoins, 
toutefois, 
• use simple and complex 
sentences in appropriate 
tenses, 
• use high frequency adjectives 
• recognize the passe simple . 
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COURSE CONTENT 
THEMES/TO PI CS 
The Senior High Core French Program is organized thematically to reflect a range of interests and 
experiences common among high school students. It includes the following themes: 
Family and Home 
Immediate family: personal details, daily routines, individual responsibilities, family activities, family 
relationships, occupations. 
School Life 
Type, size, facilities, subjects, homework, schedule, examinations, teachers, school events, school 
clothes, organization of the school day/year, current issues, travel to and from school, relationships with 
peers and authority figures . 
Leisure 
Hobbies and interests, personal spending, friends, television, radio, music, reading, films, sports, cars, 
dining out, computers, clothes, shopping, routines outside of school, part-time jobs, social events, dating, 
movies, volunteer activities, community involvement, health and fitness, social concerns . 
Holidays and Travel 
Holiday plans, special days, methods of trav~l, weather, holiday activities, food and drink, learning 
about other people and their way of life, learning other languages. 
Challenges of the future 
Life after high school, becoming independent, career options, protection of the environment, human 
rights, scientific and technological advances, other topical issues. 
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The.~ theme~ are expll"red thrl"ugh the use l'lf "'ne l'lf the authorized resources. supported hy 
complement3.I)· material$ chosen by the teacher. The authorized learning resources should pro\'ide ~1n 
e.s.sential information ba...~ for the development of thematic content: ho\vever. teachers \vould likely need 
to use other sourCes to ensure a current. accurate and full treatn1ent. This broad approach to the use of 
learning re.sources should facilitate the achievement of all course objectives. 
The Senior High Core French Program promotes resource-based teaching and learning. Teachers should 
refer to L~arning to Li'arn t 1991) for more guidance. 
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PHILOSOPHY OF INSTRUCTION 
The Senior High Core French Program emphasizes the development of proficiency through an 
instructional approach that integrates general language education, communication, culture and language. 
With regard to learning French, proficiency may be regarded as a continuum along which students 
progress as their time on task and their experiences in French increase. For Core French students, the 
continuum may be viewed as follows: 
First experiences 
in French; usually 
Grade 4 
Life-Long French Language Learning Continuum 
960 hours 
. : . . • 
Highest level of 
proficiency in Core 
French in Newf'lundland 
and Labrador 
Level of proficiency 
equivalent to that of 
an educated native 
speaker 
Proficiency is related to time on task. The more time devoted to language learning, the higher the 
proficiency likely to be attained. To progress along the proficiency continuum, students must learn to 
express themselves in French with greater and greater accuracy. At the beginning of language learning, 
accuracy may mean simply being understood. However, as students progress, accuracy becomes more 
a· matter of precise language use. When organizing tasks to rate proficiency, teachers should assess 
performance according to a range of criteria appropriate to the task and suited to its level of difficulty. 
. 
This involves, among other factors, the degree of challenge, the amount of student preparation, time 
constraints and the context. 
When planning instruction, teachers should consider student experience including their previous 
experience in French, their needs, their interests, and build on these. Students understand a lot intuitively 
about how language works, based on their knowledge of their first language. They should be encouraged 
to use this knowledge to help them become more proficient learners and more at ease with the process 
of language learning. New content should always be presented in context. Particular linguistic elements 
should be practised as needed, to help students develop better communication skills. Teachers should also 
use a variety of resources encouraging students to go beyond prescribed texts. Authentic documents are 
necessaiy to achieve some course objectives. 
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The instructional approach should include a preparatory phase in which the teacher links students' 
present knowledge and skills to the objectives of the theme, unit, or lesson. This leads to an organized 
set of experiences incorporating student-to-student interaction as a major means of learning. Oral 
language development serves as the basis for reading and writing activities. The learner is actively 
involved applying accumulated knowledge and skills to new communication tasks. Following an activity, 
. . 
students are provided time to reflect on their learning. Students need to reflect on their accomplishments, 
identify their learning strategies, and, with the help of teacher and peers, assess their strengths and identify 
areas .where further work is needed. 
The instructional approach may be summarized in a table. 
Preparatory 
Phase 
• Selection of 
objectives to be 
achieved and the 
motivational device 
to be used to 
inttoduce the 
objectives 
• Placement of the 
experience in 
context 
• Anticipation of 
required knowledge 
Summary of the Teaching Approach • 
Experience 
• Presentation of the 
experience in 
interaction with the 
environment in a 
purely non-analytical 
fashion 
ReOection 
• Analysis of the 
experience by a 
formative process 
Formative Evaluation 
Reinvestment 
• Recycling of 
knowledge 
processes and/or 
learning strategies 
with respect to 
another skill or a 
different or more 
complex situwion 
or context 
• Continuous feedback to students on their progress 
• Can be done formally or informally 
Evaluation 
• Communicative 
activity-
comprehension 
and/or production 
(oral/written) 
compatible with the 
learning experience 
• Fonnative or 
summative 
•Continuous 
feedback to 
studenu on their 
progress · (formative) 
• Decisions about 
grades, crediu, 
promotion 
(summative) 
• From Albena Education ( 1991 ). French as a Second Language Teacher Resource Manual Early Childhood Services - Grade 12. 
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In a learner-centered classroom, the teacher creates an environment conducive to the learning of 
French. Teaching techniques and evaluative tools need to accommodate different learning styles. The 
classroom atmosphere is supportive, encouraging students to share opinions and help one another. In a 
learner-centered classroom, the teacher is motivator, instructor, model, resource person and facilitator. 
The learner accepts greater responsibility for learning and for the overall operation of the class. French 
is the language of communication. 
To help students develop proficiency in French, teachers should provide opportunities for practice in 
both functional and formal learning contexts . 
• In a functional context, the purpose is to communicate. A functional context involves the 
performance of a meaningful task and is characterized by student-directed interaction, student 
creativity, and student-generated language. Student performance in a functional context 
determines the linguistic elements to be taught in a formal learning context. 
• A formal learning context is intended to teach some specific point and is characterized by 
teacher-centered presentation, teacher-directed practice and teacher-controlled responses. In a 
formal context, the major purpose is practice to improve language proficiency. 
Proficiency is the focus of Senior High Core French. To ensure its development, teachers should 
organize instruction to reflect a multi-dimensional approach, that is, to include activities providing 
learning opportunities in each of the dimensions: general language education, communication, culture and 
language. By engaging in oral and written activities, with support from peers and teacher, students should 
have the best opportunity to move along the proficiency continuum. 
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EVALUATION 
The evaluation of student progress is a critical component of the learning process. Evaluation should 
be continuous and systematic and should provide feedback on both effectiveness of instruction and student 
progress. It should proceed in accordance with a definite but flexible plan. Evaluation should reflect 
course objectives, content and teaching strategies. Students should know at all times what criteria are to 
be applied to judge the degree of appropriateness of their language use. Factors such as level of 
difficulty, student preparation, performance time and the context should be borne in mind . 
A comprehensive evaluation plan includes both formative and summative evaluation. Formative 
evaluation is an integral part of teaching. It is a continuous process used to inform teachers and students 
to what degree their efforts are successful. This type of evaluation allows teachers and students to make 
observations about what has been done, learn from this and make necessary adjustments. Formative 
evaluation may also heighten motivation, therefore enhancing achievement. Summative evaluation occurs 
at the end of a task, activity, term or year to determine a student's achievement, usually in terms of a 
mark or grade, for reporting purposes. Whatever the reason for evaluation, the activities asked of students 
should be in accordance with the course objectives and seen as meaningful and worthwhile. 
There are many means of evaluation including observation, presentations, interviews, self-evaluation, 
peer evaluation, rating-scales, role playing, compositions, work samples, and tests. Because students may 
be more successful in some types of evaluation than others, it is recommended that a variety of techniques 
be used. 
The major emphasis in Senior High Core French is on improving oral and written communication 
skills; these should also be the primary focus for evaluation purposes. 
Teachers should refer to the following publications of the Department of Education for further 
information and guidance: 
The Evaluation of Students in the Classroom: A Handbook and Policy Guide (1990) 
Senior High School Certification Handbook (published annually) 
. French 3200 Oral Testing: A Manual for Interviewers (revised edition, July 1990) 
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AUTHORIZED LEARNING RESOURCES 
French 2100 and 2101 
Altitude (D.C. Heath Canada) 
• student text 
• workbook 
• teacher manual 
• audio cassettes 
OR 
Destinations 4 (Copp Clark Longman) 
• student text 
• workbook 
• teacher resource binder 
• audio cassettes 
OR 
En Direct 1 (Prentice-Hall Canada) 
• student text 
• workbook 
• teacher resource book 
• .audio cassettes 
25 
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French 3200 
En plein vol (:C•.C. Heath Canada) 
• student text 
• workbook 
• teacher manual 
• audio cassettes 
OR 
Destinations S (Copp Clark Longman) 
• student text 
• workbook 
• teacher resource binder 
• audio cassettes 
OR 
En Direct 2 (Prentice-Hall Canada) 
• student text 
• workbook 
• teacher resource book 
• audio cassettes 
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SHORT LIST OF RECOMMENDED SUPPORT RESOURCES 
This short list identifies support resources to enhance student learning in senior high Core French. 
. 
It covers a wide range of resources. As a short list, it attempts to ensure that only high quality items are 
included. It is not exhaustive and is therefore not intended to limit teachers to these resources only. 
Use of a broad range of resources is consistent with the current policy on resource-based learning. 
To provide appropriate experiences in senior high Core French for students and to ensure the Program 
contains current information and treats current issues, teachers should use items from most headings below 
in their classrooms. (Please note addresses were current at the date of publication.) 
Newspapers 
Le Journal des jeunes 
C.P. 47007 
276, rue Marion 
St. Boniface, MB 
R2H 3G9 
Le Gaboteur 
41, rue Main 
Stephenville, T.N. 
A2N 1H5 
La Presse (weekly edition) 
7, rue St. Jacques 
Montreal, Quebec 
H2Y IK9 
Videos/Films 
French Commercials I, II 
Tralco Educational Services Inc. 
297 Brucedale A venue East 
Hamilton, ON 
L9A 1R2 
27 
L 'Echo des caps 
C.P. 4213 
St. Pierre et Miquelon 
97500 
L 'Acadie nouvelle 
476, boul. St. Pierre 
C.P. 1100 
Caraquet, NB 
EOB lKO 
Ville de Quebec, je m 'en souviens 
Les Entreprises Balki ltee 
C.P. 474 
Ancienne-Lorette, Quebec 
G2E 4W6 
... .. 
;..· '-·..-.· . .,:····. · 
-·~~ .. . • :~'\.. : 
. ,_ :.· . .... . 
,. _ .. 
.. _ . . -
:.. -. .. .., . 
- . . 
· ..-". 
Le Chandail de hockey 
Paroles d'echange I, II 
Deux langues un pays 
LeaminE; Resources Distribution Centre 
Audio-Visual Library 
Department of Education 
P.O. Box 8700 
St. John's, NF 
AlB 4J6 
I 
I 
I 
.I 
I 
I 
The Learning Resources Distribution Centre has a wide range of videos suitable for use in senior high 
Core French. All schools should have a copy of their catalogue containing information on lending 
and listing current holdings. 
Posters, brochures, games, kits 
Mappemonde 
L'Agence canadienne de developpement 
international 
200, Promenade de Portage 
Hull, Quebec 
KIA OG4 
Guide alimentaire 
"' Publications Sante et Bien-Etre Social Canada 
Ottawa, ON 
KIA OK9 
Posters 
PMB Industries Ltd 
81 Mack A venue 
Scarborough, ON 
MIL IMS 
I 
I 
I 
All ministries of the Federal Government off er a range of brochures, posters, information kits etc .. irl 
both offical languages, usually at no charge. · 
Brochures on Newfoundland and Labrador in French 
Department of Tourism and Culture 
P.O. Box 8700 
St. John's, NF 
AIB 416 
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Integrated Sets of Learning Resources 
Communication Plus 1 - 3 
Elans 
Collection Opus 2000 
Centre Educatif et Culture} inc. 
8101, boul. Metropolitain 
Anjou, Quebec 
HlJ 1J9 
Software 
Ticket to Paris 
Word Perfect French Edition 
Tralco Education Services 
297 Brucedale A venue East 
Hamilton, ON 
L9A IR2 
Audio Programs 
Reflets d'un pays 
Au Micro 
The Resource Centre 
Box 190 
Waterloo, ON 
· N2J 3Z9 
Pop Club Collection Vol. 1 & Vol. 2 
Societe de developpement 
de la culture fran~aise 
en milieu minoritaire 
C.P. 195, Station A 
Ottawa, ON 
KIN 8V2 
29 
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A la poursuite de Carmen dans le monde 
Ou dans le monde est Carmen Sandiego 
Franfais dynamique 
Camli Resources 
365, chemin Crestview 
Ottawa, ON 
KIH 5G7 
Le Franfais parle au Canada 
OISE Press 
252 Bloor Street West 
Toronto, ON 
M5S IV5 
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Magazines 
Co pains 
Encore 
Scholastic-TAB Publications Limited 
· 123· Newkirk Road 
Richmond Hill, ON 
. IAC 3G5 
Jeunes filles d'aujourd'hui 
Service des abonnements 
404, boul. Decarie 
bureau 201 
Saint-Laurent, (Quebec) 
H4L 5Gl 
Le Magazine Jeunesse 
a/s Diane Charest 
Le magazine jeunesse 
7905, Saint-Denis 
·Montreal, Quebec 
H2R 2G2 
References 
Le Robert: Dictionnaire Quebecois d'aujourd'hui 
Diffusion Dimedia 
539, boul. Lebeau 
Ville St. Laurent, Quebec 
H4N 152 
30 
9a va 
Chez nous 
The Res.ource Centre 
Box 190 
Waterloo, ON 
N2J 3Z9 
Sous un meme soleil 
Agence canadienne de developpement 
international 
a/s Les editions jeunesse 
C.P. 1310, Succursale B 
Hull, Quebec 
J8X 3Yl 
Le Petit Robert unilingue 
Robert & Collins poche 
Robert & Collins bilingue 
J. P. Fox 
Wholesale Distributor 
Box 7011 
St. John's, NF 
AIE 3Y3 
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Dictionnaire thematique visuel 
Dictionnaire thematique visuel (Junior) 
Editions Quebec/Amerique 
425, rue Saint-Jean-Baptiste 
Montreal, Quebec 
H2Y 2Z7 
Encyclopedie Larousse des jeunes (1991) 
Paris: Librairie Larousse 
Le centre fran~ais · 
375A, rue Duckworth 
St. John's, Terre-Neuve 
AlG 1H7 
Dictionnaire du franfais plus 
Centre Educatif et Culturel Inc. 
8101, boul. Metropolitain Est 
Anjou, Quebec 
HlJ 1J9 
L 'Encyclopedie du Canada 
Les editions intemationales 
Alain Stanke ltee 
2127, rue Guy 
Montreal, Quebec 
H3H 2L9 
References such as dictionaries are available from a wide range of sources. Suitable dictionaries may 
often be found at a local bookseller. 
Professional Development 
Plan de perfectionnement en franfais 
langue seconde 
Collection Le point sur ..... . 
Centre Educatif et Culture) Inc. · 
81O1, bol. Metropolitain Est 
Anjou, Quebec 
HIJ IJ9 
Contact 
Faculty of Education 
Simon Fraser University 
Burnaby, BC 
·V5A IS6 
Canadian Association of Second Language Teachers 
1574 Main Street 
Winnipeg, Manitoba 
R2W 5J8 
31 
Canadian Modern Language Review 
237 Hellems A venue 
Welland, ON 
L3B 3B8 
Modern Languages Council 
c/o Newfoundland Teachers Association 
3 Kenmount Road 
St. John's, NF 
AIB lWl 
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-.;..-·· ·- ·. 
:; . 
French as a Second Language 
ACCESS NETWORK 
Media Resource Centre 
295 Midpark Way, S.E. 
Calgary, AB 
T2X 2A8 
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I SUGGESTED PROFESSIONAL READING 
ICalvC, P. Corriger ou ne pas corriger, IQ n'est pas la question. La Revue canadienne des langues vivantes. 
I 48(3), 458-471. 
I Canale, Michael (1981). On Some Dimensions of Language Proficiency. In J. W. Oller Jr., Ed. Current Issues in Language Testing Research. Rowley, Mass.: Newbury House. 
lchatlain, Ha"rvey et al. (January 1992). National Core French Study Follow-Up: A Model for 
·:- ~- ·· Implementation. A Working Paper of the Provincial Representatives to the National Core French 
I Study. 
I Cornfield, Ronald J. et al. (1987). Making the Grade: Evaluating Student Progress. Scarborough, Ont.: Prentice-Hall Canada, Inc. · .
. .... , . 
. ·1 Dueck, G. and Jan Layh (1993). Decouverte de l'apprentissage coopiratif (SCrie strategies d'enseignement, 
no. 5) Saskatoon: Saskatchewan Professional Development Unit and the Saskatchewan Instructional I Development and Research Unit. 
I Dup.Iantie, Monique. Mefiez-vous du discours interculturel. The Canadian Modem Language Review. Vol. 49, no. l, October/octobre 1992, pp. 10-36 . 
.. I 
I 
I 
I 
I 
I 
I 
I 
Harley, Brigit, Alison d'Anglejan, and Stan Shapson (1990). National Core French Study: The Evaluation 
Syllabus. M. Editeur, Ottawa. 
Hebert, Yvonne (1990). Etude nationale sur les programmes de franfais de base: Syllabus formation 
langagiere generale. M. Editeur, Ottawa. 
LeBlanc, Raymond (1990). National Core French Study: A Synthesis. M. Editeur, Ottawa. 
Ligier, Fran~oise and Louise Savoie (1989). Didactique en question. Collection pratiques langagieres, hors 
· serie, Les Editions la Lignee inc. 
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Lussier, Denise (1991). Evaluation: A Communicative/Experiential Approach. Montreal: Centre Educatif I 
et Culture} Inc. .. 
Omaggio, Alice C. (1986). Teaching Language in Context. Boston: Heinle and Heinle Publishers Inc. 
Painchaud, Gisele (1990). Etude nationale sur les programmes de franfais de base: Syllabus langue. 
Editeur, Ottawa. 
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I M . . 
I 
Pineau, Debbie (1991). National Core French Study: Repercussions and Follow-Up. Canadian Association,-
of Second Language Teachers Second Languages Bulletin de Langues Secondes, March 1991. ,. 
Province of Alberta. Alberta Education (1991). French as a Second Language Teacher Resource Manual. I 
Early Childhood Services - Grade 12. 
Province of Alberta. Alberta Education (1991). French as a Second Language: Program of Studies. 
Province of British Columbia. Ministry of Education (1991). Student Assessment Branch. 
- 92 Examination Specifications. Issued 1991/06. 
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Province of ~riti~h Columbi~ . . Minis~ of Educati~n. -!f olistic Scoring Procedures Provincial Scholarship I 
- Examination Composition (For implementation 10 January 1992). Document FCG 163. 
Province of Newfoundland and Labrador. Department of Education (July 1990). French 3200 Oral Testing: I 
A Manual for Interviewers. 
Province of Newfoundland and Labrador. Department of Education (1990). Evaluation of Students in 
Classroom: A Handbook and Policy Guide. 
I 
Province of Newfoundland and Labrador. Department of Education (1991). Learning to Learn: Policies andl 
Guidelines for the Implementation of Resource-based Learning in Newfoundland and Labrado1 
Schools. I 
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' " >Vince of Newfoundland and Labrador. Department of Education (1991). Intermediate Core French 
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Program. 
.. 
ovince of Newfoundland and Labrador . 
. , : (published annually). 
Department of Education. Senior High Certification Handbook 
I !horick, Sally and Viviane Edwards (Eds.). The National Core French Study/L 'Etude nationale sur les 
. programmes de franfais de base. The Canadian Modern Language Review. Vol. 47, no. 1 -
octobre/October 1990, pp. 7-156. J .. 
. . . .. , 
.. .1 .• •• • • 
I remblay, Roger, Monique Duplantie and Denise Huot (1990). Communicative/Experiential Syllabus. M. Editeur, Ottawa. National Core French Study: The 
I Jllmann, Rebecca (1990). Evaluating for Communication: A Handbook for FSL Teachers. Toronto: D.C. 
_  . Heath Canada Ltd. 
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FRENCH 3200 PUBLIC EXAMINATION 
" 
TABLE OF SPECIFICATIONS 
Introduction 
The General Objectives of the Core French Program provide teachers with direction as to the nature 
and type of second language experiences students should have. In the Program, students accumulate 
approximately 960 hours of instructional time from Grade 4 to the end of senior high. At the end of high 
school, students should be able to do the following in French: 
• participate in general non-technical conversations, 
• read, with the aid of a dictionary, short articles, 
• write paragraphs that communicate ideas effectively, 
• have a fundamental knowledge of the language, 
• have an increased knowledge and appreciation of the culture and aspirations of francophones, 
• be able to resume the study of French later in life. 
Proficiency is the organizing principle for French 3200. Students develop proficiency in French 
through the completion of a series of meaningful tasks. While the course is designed to include four 
dimensions (general language education, communication, culture, and language), the communication 
dimension provides the meaningful tasks or direct experiences to help students become proficient in 
French. Also, throughout the instructional process, these four dimensions are integrated to facilitate 
student learning. 
The pre-eminence of the communication dimension in the instructional process designates it as the 
pre-eminent dimension for the purpose of student evaluation. In the French 3200 Public Examination 
Table of Specifications, the communication dimension is designated as the primary vehicle for the 
assessment of student language proficiency. 
In addition to specifying those areas in which students should develop proficiency, the General 
Objectives of the Core French Program provide the basis for the specific objectives in the communication 
dimension for French 3200. These specific objectives are as follows: 
37 
• initiate and sustain face-to-face conversation about themselves (family, home, leisure, 
school, holidays, travel and current events) and other special interests, 
• write for a variety of communicative purposes (longer pieces up to 150 words): 
- post-cards 
- advertisements 
- letters 
journal entries 
- descriptions 
compositions 
• transcribe oral communications into written form (longer pieces up to 120 words), 
• identify key words, key phrases, the gist in oral communications, 
• understand key words, key phrases, the gist in written communications. 
In French 3200, the specific objectives of the communication dimension serve as the basis for 
the identification of examination items. 
The development of the French 3200 Public Examination Table of Specifications is guided 
by principles from the current literature on second language programs: 
• items place the student in naturalistic contexts, 
• items are based on simulated authentic discourse, where appropriate, 
• items are presented in situational formats, 
• items focus on the assessment of overall language proficiency, 
• items reflect a blend of open-ended and close-ended formats, 
• items reflect the themes of the course, as emphasized in the instructional process, 
• items reflect an equal weighting among the language skills, 
• items are based on pieces of writing chosen to reflect a variety of different styles. 
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TABLE OF SPECIFICATIONS 
Cognitive Levels Total 
Evaluation 
Exercise % 
Understanding Higher 
Knowledge and Mental 
Application Processes 
Listening 
Audio 
c Comprehension 
0 
M Component Listening 25 25 
M and 
u Writing 
N Listening, Reading I 
c and Writing A 
T 
I 
0 
Speaking (Listening) 25 25 
N 
Reading and Writing 50 50 
Cognitive Levels (Adapted from Province of British Columbia. Ministry of Education. French 12 1990 - 91 Examination 
Specifications, 1990, p.6.) 
Knowledge refers to recognition and recall and includes terminology and specific facts. Reading for literal meaning is 
considered as knowledge. 
Understanding includes inferencing, summarizing and predicting. Application involves use of a principle or idea in a ~ovel 
situation. 
Higher Mental Processes includes analysis, synthesis, and evaluation. 
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FRENCH 3200 EXAMINATION FORMAT 
The French 3200 public examination will be in two parts, entailing two separate evaluation exercises, 
as follows: 
PAR1, I (25 % ) 
Part I will consist of an oral interview of each student, to be conducted and graded by the teacher 
in accordance with the course description and guidelines provided by the Department of Education. 
Specific requirements for the administration, grading, and reporting of the interviews are as follows: 
1. School principals are to prepare an interview schedule to include all students in the French 3200 
course. 
2. Interviews are to be a minimum of fifteen minutes in length, and are to be conducted over as 
short a time as possible during the year-end evaluation period. 
3. Interviews are to be recorded on cassette tapes provided by the Department. One 90-minute tape 
for each four students to be interviewed will be provided, and teachers are to record two 
interviews only on each side of the tapes. 
4. Students and tapes are to be identified as follows: 
(a) Each student shall be identified orally on the tape by NAME and EXAM NUMBER 
immediately preceding the interview - the teacher may record: "French 3200 interview of 
Janet Jones, exam number 12345." 
(b) Each cassette side shall be labelled in blue ink with the SCHOOUCENTRE NUMBER and 
the EXAM NUMBERS of the student interviewees contained on it - the teacher may label: 
"School 10101; Exam number(s) 12345, 12346." 
(c) Each cassette case shall be labelled in blue ink with the SCHOOUCENTRE NUMBER and 
the EXAM NUMBERS of the student interviewees on the cassette contained therein. 
5. Each interview is to be graded immediately upon completion. Scores are to be provided to 
students in sufficient time to allow for possible appeals and their resolution before the submission 
of final scores to the Department. 
6. Final scores out of 25 are to be recorded on the "EXAM MARKS (School Portion)" form(s) or 
diskettes provided by the Department for submission with other school marks by the last day of 
school. 
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7. Interview tapes, appropriately labelled, accompanied by a completed "Interview Monitoring Form" I 
summarizing the results for the whole class, are to be forwarded to the Department in the official 
Exam Return Envelope{s) provided, together with other public examination papers and materials, I 
by the last day of school. (The Interview Monitoring Form will be forwarded to schools at the 
time of forwarding other mark forms and the blank cassette tapes.) I 
PART II (75%) I 
Part II will consist of two sections, the first involving the use of an audio tape and the second to be 
completed in the usual written manner. I 
For the audio component, one tape for each 50 candidates writing the examination will be provided. This 
section of the examination should be administered to groups of not more than 25 at a time. All items I 
and instructions for the audio component are presented on the tape, which will be played only once, and 
I a number of different French voices may be used. 
The remainder of the examination will be presented in the usual manner on the test paper. Responses 
to all items will be written in the examination booklet, and all instructions will be in French. 
Specifications for the sections are as follows: 
Section A (25 % ) 
I 
I 
Candidates will be required to respond to items presented on an audio tape which test comprehension I 
I 
of oral French. Items will inclu~e visual association, dictation, and writing answers to questions based 
on a conversation or an interview. 
Section B (50%) I 
Candidates will be required to do a series of items which test their knowledge of French and their --
ability to use the language. Items will include use of vocabulary in context, modified cloze test, I 
comprehension questions (based on a passage given on the paper), writing a paragraph (on a pertinent 
issue), and composing a letter (presenting a point of view or defending a position). 
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DETAILED SPECIFICATIONS PART II 
Detailed specifications for the French 3200 Public Examination Part II are as follows: 
SECTION A (25%) 
Item 01 Value 5 
This item is presented as part of a radio broadcast. 
Students hear a series of descriptions of people, items, or events from a radio broadcast and they 
associate a person, item, or event with each description. This involves a series of three images for each 
description. 
Six item parts. The first item part is answered for students. Value 5 points. 
Naturalistic contexts for this item include 
• lost and found • vacation weather 
• community events • sports news 
. 
• music news • restaurant information 
• police news • school news 
Each item part is presented twice. Students hear the item in its entirety; then it is replayed. 
Before the item begins, students have two minutes to study the five series of images. 
The directions for the item are in French and are presented on both the cassette and the exam paper. 
Directions for student paper 
Vous allez entendre en entier deux fois un reportage. Examinez d'abord Les series d'images ci-
dessous, puis, ecoutez attentivement l_e reportage. Choississez l'image de chaque serie qui convient mieux 
a la description donnee. Encerclez la lettre correspondante. Pour vous aider, la premiere reponse est 
donnee. 
Performance criteria: Right or wrong 
Layout on paper: This item should be on facing pages. 
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"Item 02 Value 10 
This item is presented as part of a radio broadcast. 
Students hear an interview of approximately three 3:nd one half minutes in length between two people. 
Students must understand the main points of the discussion and complete five item parts in jot-note form 
(based on these main points). 
Five item parts at 2 points each. No example provided. 
Naturalistic contexts for this item include 
~ . • school • family 
11 ... . .. ·I home • leisure activities ~ I. 
' 
I 
I 
I 
I 
I 
I 
Specific topics include I 
• monitors • musicians 
• teachers • athletes 
parents • police-persons I 
principals • scientists 
• 
• 
• students • any other appropriate, high frequency topic 
The interview would be 250 to 300 words in length and focus on some personality, issue, or event I 
likely to be of interest to students. I 
Item parts focus on the main points of the interview and range in difficulty from relatively easy to 
more challenging. They require a variety of response types from factual recall to inferencing. I 
For example, based on an interview with Sylvie Frechette on synchronized swimming, students would I 
respond to the following: 
• Qui . 
• Pourquoi 
• Ou 
• Comment 
• Quand 
• Si ...... 
The interview is presented twice. Students hear the item in its entirety; then it is replayed. 
Before the item begins, students have one minute to read the item parts. Between the two 
presentations of the interview, students have 90 seconds to write their responses. After the second 
presentation, they have 30 seconds to check their work. 
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The directions for the item are in French and are presented on both the cassette and the exam paper. 
Directions for student paper 
Lisez tout d'abord les questions ci-dessous. Puis ecoutez attentivement ['interview en entier et ecrivez 
les details importants dans l'espace donne pour votre brouillon. Ensuite, repondez aux questions en 
fran~ais. (Remarquez qu'il n'est pas necessaire de repondre en phrases complt~tes.) Finalement, ecoutez 
/'interview une 2~ jois pour verifier VOS reponses. 
Performance criteria 
Ordinarily, answers would not be in complete sentences. 
Students are not penalized for errors unless they are important enough to interfere with understanding. 
Two points: student provides the main idea or an important related detail in its entirety or an 
appropriate paraphrase of either. 
One point: student provides a partial response relating some appropriate information. 
Zero: student response is inappropriate, unrelated to what is required, or not given in French. 
Layout on paper 
This item should be presented in its entirety on one page or on facing pages. 
A space of eight to ten lines entitled Brouillon should be provided for students to make their jot-
notes. This is followed by the item parts with spaces for student responses. 
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Brouillon I 
I 
I 
I 
I 
I 
L--------------------------------------~1 
1 a) Pourquoi parle-t-on a Sylvie Frechette? 
b) En quelle ville a-t-elle gagne une medaille aux Jeux olympiques? 
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Item 03 Value 10 
This item is presented as part of a radio broadcast. 
This item is a news bulletin on a topic of interest within the parameters of the course. Students are 
reporters for an imaginary school newsletter (magazine). They are required to transcribe a news item 
from an audio recording for an upcoming edition of their newsletter (magazine). 
The news item is introduced by: <<Bonjour je m'appelle __ (_n_am_e_o_f_sp_e_ak_er_) __ . Mon sujet 
d' aujourd'hui, c' est ____________ .>> 
The news item is 120 words in length. 
Directions for student paper 
Vous etes joumaliste a votre ecole. Voici un enregistrement d'un bulletin d'information. Vous devez 
ecrire ce que vous entendez pour un numero de votre journal. Vous allez entendre le bulletin 3 fois: la 
Jtrt fois au complet, la 2e avec pauses pour ecrire ce que vous entendez, et la 3e pour verifier ce que vous 
avez ecrit. 
Performance Criteria 
Each word is scored as a unit, either right or wrong counting as one mistake only. Students who 
make 9 mistakes are to be deducted one point. Punctuation will be given and penalized, if incorrect. 
Layout on paper 
The student paper introduces this item with: <<Bonjour, je m'appelle __ (_nam_e_o_f_s_pe_a_k_e_r) ___ . 
Mon sujet d'aujourd'hui, c'est << >>. Students must write the topic in 
the space provided and then transcribe the body of the text on the lined spaces of the examination 
booklet. 
The booklet should contain 25 lines for students to write the bulletin d'information. 
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SECTION B (50%) 
This section is presented with an accompanying newsletter (magazine). Students complete the items 
on their examination paper with reference to the appropriate sections of the newsletter (magazine). 
Item 04 Value 16 
This item is presented as part of a newsletter (magazine). 
Students read an excerpt from a newsletter or magazine (maximum 400 words) on a topic of interest 
related to the themes of the course. Students must understand the main points and answer 8 questions. 
This excerpt should provide an opportunity to explore some aspect of la francophonie. 
Selections for this item are similar to what students would read in actual magazines or newspapers. 
Excerpts are chosen for their educational value and are worthy of being read for their own merit. 
Selections for this item are adapted from authentic sources. The language of the selection must 
reflect that studied in the course, with the exception of words which may be understood from the context, 
or words which do not interfere with global comprehension. 
Direction for student paper 
Lisez attentivement I 'article (la lettre) intitule( e ) ................. et repondez aux questions. Ou vous devez 
ecrire [es reponses, il faut repondre en phrases completes. 
Performance criteria 
Value 
2 • Item parts (a) and (b) a~e multiple choice and valued 1 point each; they are scored right or 
wrong. 
2 • Item parts (c) and (d) require factual recall and are valued 1 point each. One point is given 
for accurate information; any errors are minor and do not interfere with understanding. 
4 • Item parts (e) and (f) require students to interpret information and are valued 2 points each. 
One point is given for appropriate interpretation and one point for clarity (well expressed in 
response to the question, with only minor errors). 
8 • Item parts (g) and (h) require ·supported opinions and are valued 4 points each. Points are 
awarded as follows: 
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Layout on paper 
opinion with appropriate supporting argument(s). Minor errors do not interfere with 
understanding. 
opinion with supporting argument(s). Significant errors make understanding difficult. 
opinion without supporting argument(s). Minor errors do not interfere with 
understanding. 
opinion without supporting argument(s). Significant errors interfere with 
understanding. 
no appropriate response. 
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This item should be on facing pages. The organization on the examination paper for student 1 responses is as follows: 
(a) and ·(b) multiple choice: students indicate their response by circling corresponding letter 
( c) and ( d) two lines for students to write their answers 
(e) and (f) three lines 
(g) and (h) five lines 
Item 05 Value 5 
This item is presented as part of a newsletter. 
I 
I 
I 
Students test their proficiency in French by completing a brain teaser. There are ten spaces to I 
complete in a passage. The first and last sentences of the passage remain intact. Setters should refer to 
the Language Objectives in the French 3200 Course Description for guidance as to the selection of 
specific language elements for test purposes. Specific elements tested should be high frequency 
(commonly seen and frequently used in the course). 
This item is in a section of the newsletter entitled Casse-tete. 
10 item parts at one half point each. 
Directions for student paper 
lmaginez que vous participez a un concours. Trouvez les sQlutions au casse-tete propose dans Le 
Bulletin. Puis copiez VOS reponses ci-dessous. 
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Performance criteria 
If a word is appropriate to the context and is recognizable (even though it may be not ·spelled 
correctly or may lack appropriate agreement), then the response is acceptable. 
Layout on paper 
The brain teaserJpassage is in a section of the newsletter. The directions and the spaces for answers 
are on the same page or facing pages of the student examination paper. 
Item 06 Value 14 
This item is based on an editorial or column or job advertisement in a newsletter (magazine). 
Students write a letter of 150 words in length on one of three topics. They write a letter to the editor 
in reaction to a situation or provide advice to someone in a courrier du coeur column or apply for a job 
described in an advertisement. 
Each examination paper should contain only one of the three types but each paper should provide 
students with a choice between two of the same type in any given year. Each item should provide 
suggestions to guide students in writing their letters. 
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Directions for student paper I 
Ecrivez une lettre de 150 mots en reponse a une des situations suivantes. Choississez le · sujet qu,, 
vous interesse le plus entre les 2 (editoriauxlannonces/l,ettres) dans Le Bulletin a la page -----1 
. Suivez les suggestions qui vous aident a ecrire votre lettre. 
Performance criteria 
Organization 3 2 1 0 
(logically developed) (disorganized) 
Ideas/Content 4 3 2 1 0 (inappropriate to 
(appropriate to topic) topic) 
Vocabulary 3 2 1 0 (simplistic, 
(range, appropriate) repetitive) 
Clarity 4 3 2 1 0 (major errors, 
(few minor errors) difficult to follow) 
Total Value 
14 
Layout on paper 
This item should have a letter format set out on one and one-half pages. 
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Version definitive de la lettre 
11/2 pages of foolscap 
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Item 07 V aloe 5 I 
Students act as reporters for Le Bulletin. Given a choice of two topics, they choose or,e to write an · 
account of a recent event in approximately fifty - sixty words for a future edition of Le Bulletin. I 
One topic is presented by means of an image while the other is described in words. 
I Directions for student paper 
suiv::~~ e;;!e:u;::l~~: ::::e~e:::1::~·euE;:~:e:::s r;:::::e~ d::t:e- :;::~::u:au:~:Zt::e:::::: I 
prochain numero du journal. 
Performance criteria 
Ideas/content 
(appropriate description of event) 2 1 0 (inappropriate description) 
Vocabulary 
(range, appropriate to topic) 2 1 0 (simplistic, repetitive) 
Clarity (major errors, 
(few minor errors) 1 112 0 difficult to understanding) 
Total Value 
5 
Layout on the student paper 
Ten lines for students to write their responses. 
Item 08 · Value 10 
This item is presented as a crossword puzzle in a newsletter. 
I 
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Students are given 23 clues (1 - 2 sentences each). They are to supply the correct solutions to I 
complete the idea(s). They complete the crossword on the newsletter and write their solutions in the 
corresponding spaces on the examination booklet. 
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Twenty-three item parts, 3 are given. The remaining 20 are valued at 1/2 point each. 
Solutions should require important, meaning-bearing words such as nouns, verbs (infinitiv.es) and 
adjectives. Topics for this item include: 
- family - hobbies and leisure activities 
- school - careers 
- holidays_ - food and drink 
- environment - travel 
The 3 sample solutions should be reasonably spaced throughout the crossword with at least one across 
and one down. These sample solutions should be a minimum of 7 letters. 
Directions for student paper 
Completez le mots-croises dans Le Bulletin a la page X (page given). Puis ecrivez les solutions ci-
dessous. Pour vous aider, on vous donne 3 solutions. 
Performance criteria 
The solution for each clue must be appropriate to the context of the sentence and be recognizable, 
even though it may be spelled incorrectly . 
Layout on paper 
Student booklet gives "Vos solutions au mots-croises". 
Each item part provides a grid with the exact number of blocks to correspond to the number of letters 
in the appropriate solution (if the appropriate solution contains eight letters for 1 er Horizontalement, the 
examination booklet would show: 
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Vos solutions au mots croises 
Horizontalement 
1 
.1 . I I . I I I I I I 
2 I I I I I I 
4 I I I I I I I I 
5 I I I I I 
6 I I I I I I I 
7 I I I I . I I 
8 I e In I 5 I e Im I b I 1 I e I 
9 I I I I I I 
10 I I I I I I I I I I 
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I Verticalement 
I 1 1 I I I 
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.. ,_'Ir • :· vf 
• ~- . t.. '.{. 
--, ~ .i· J '.\ ' ~ -~· ! ,. 1· : 
. . \ . .. 
' • .. :""' 
~ - /~ ·; .... · 
I 12 I I I 
I 13 I v I i I c I t I 0 I i I r I e I 
I 15 1 "--~I ---'-I ____.__,_._______.._I ___. 
I 16 _I _I _I _, --I I 
1 11 1 ..._____.___I __.._I ___._I____.___._____ I I I 
I 
I I I I I I I I 
I I I I I I 1 19 1~ ~I ~l~I~~.-------~
I 20 l.____.....____._____..I ____._._...__I _...__I ____, 
-- · 
I 
I 
I 
Sample solutions are provided on the examination booklet as well as letters from the sample 
I 
I 
solutions where they intersect with other solutions. 
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